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abstract. This paper examines the issue of quality assurance (QA) in library and information science
(LIS) education in Pakistan. It identifies the practices of quality assessment prevalent in Pakistani
LIS schools and examines the perceptions of faculty members concernirg the accreditation of
LIS programs. A questionnaire sent to heads of departments and«éemi-structured interviews
with faculty were employed to collect data. The findings of the sitidy identify human, physical,
procedural, and behavioral hindrances to imparting quality ededation. The study revealed a need
for developing and implementing robust internal and extergel\quality assurance mechanisms. The
findings may lead to the development of policy guidelinés/for quality assurance in Pakistan and
other countries with a similar context.

Introduction

IS education has undergone a major paradigm shift during the last two decades.

The profession’s intelleciwial jurisdiction has extended beyond libraries to a broader
information environment’ The evolving nature of this profession has stimulated the
creation of new rolesithus changing the information market context that formerly re-
quired more traditional professional competencies. These fresh horizons are leading to
new challengesyand LIS education programs must respond to them. Quality assurance
(QA) is ongaf those complex challenges associated with the changing environment. To
survive LIS education and research should pay greater attention to the broader aspects
of quadity assurance and excellence.

Iin the field of education, “Quality assurance refers to the process by which an insti-
tution or a programme is evaluated using a planned and systematic method of review
to determine that acceptable standards of instruction, scholarship and infrastructure
are being maintained and enhanced.”* Accreditation, audits, quality evaluations, and
benchmarking are different forms of quality assurance efforts to ensure that educational
programs have well-defined learning outcomes. Student attainment of these outcomes
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is validated at course and program levels. Universities continuously strive to introduce
novel and innovative plans to raise their pedagogical standards.

Approaches for quality assurance of academic programs vary considerably across
the world and involve many different stakeholders, such as government agencies, pro-
fessional associations, and internal representatives from educational institutions. The
American Library Association (ALA), Association for Library and Information Science
Education, Australian Library and Information Association, Chartered Institute of Library
and Information Professionals, and International Federation of Library Associations
and Institutions (IFLA) are examples of LIS professional organizations instrumental in
educational quality assurance efforts at the global, regional, and national level.

To trace quality assurance processes across different educational environments, ‘it
is imperative to develop a clearer understanding of current practice in LIS ed(ication.
In this regard, studies of the perceptions of students, faculty, alumni, and‘@mployers
about curriculum, faculty, resources, and other related factors play an impoitant role. The
present study is an attempt to understand the issues and challenges of)QA in Pakistan
by systematically evaluating the LIS programs’ academic offerings,“quality assurance
mechanisms, and perceptions of faculty concerning accreditatioi:

LIS Education in Pakistai

LIS education in Pakistan has a historic legacy that can be traced back to 1915 with the
initiation of a certificate program at the University of the Punjab in Lahore. An Ameri-
can librarian, Asa Don Dickinson, was appoisited by the university authorities to teach
modern library methods to the working:librarians of the university and its affiliated
colleges. He wrote The Punjab Library Primer, considered the first textbook of library
science.> The University of the Punjab - was one of the first institutions in the world, and
the first ever in Asia, to offer a formal course of study in library science at the university
level.* The Dickinson course-wis suspended for two years after his departure in 1916
and then was revived in 1918* After the partition of the subcontinent in 1947, this course
again was suspended fdrihree years due to political turmoil until it was revived again in
1950.° That LIS proggam was the first at a Pakistani university after partition; the second
started in 1956 atuke University of Karachi. During the 1960s, two more programs were
established at@he University of Peshawar and the University of Sindh, Jamshoro. Both
universitje§ initially started a certificate course that was later converted into a diploma
and a niaster’s program.°

Nine universities in Pakistan have consistently offered LIS programs at various
levels, including the BS (a four-year program), masters, MPhil, and PhD. The names
of the departments were changed to Library and Information Science (LIS) during the
1990s, and most departments still use that traditional nomenclature.”

Though there have been significant achievements in the long academic journey from
certification to PhD level, LIS education in Pakistan has experienced a variety of prob-
lems, including a shortage of faculty, financial issues, lab deficiencies, lack of updated
curriculum, dominance of traditional teaching methods, and the admission of unpre-
pared students. These issues have seriously affected the quality of LIS education in the
country.® Studies conducted on the various facets of LIS education (for example, faculty,
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curriculum, needed competencies, and research contributions and their quality) identify
serious gaps in each area. A lack of strategically planned growth is prevalent. There is
no accreditation body at the national level to ensure that educational offerings are of
high quality and responsive to the needs of the changing market. The Higher Education
Commission (HEC) of Paki-
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LIS education in Pakistar l1ack of updated curriculum, dominance
has grown in the number of of traditional teaching methods, ami the

departments and expanded 3 qmjssion of unprepared students.
program offerings. Moreover, -

HEC is determined to ensure

quality educational outcomes in higher education institutions hy introducing internal
and external quality assurance mechanisms. Thus, it is impdtiant to address the issue
of QA to determine that acceptable standards of academiggfferings are maintained and
enhanced in LIS.

Literature Review

The area of quality assurance and the challenges relating to the equivalency and reciproc-
ity of qualifications have long been subjects of interest to the LIS community. Barbara
Moran discussed attempts to provide higher quality LIS education around the world
(including developed and developing countries) and explored the possibility of creat-
ing a global quality assuranceymechanism in recognition of greater student mobility.!
She identified various interpational, regional, national, and individual efforts for QA
in the discipline. She repérted that three countries (the United States, United Kingdom,
and Australia) providerdccreditation through their professional associations and have
some level of reciprocity with one another. Moran concluded that a universal quality
assurance mechgriism in LIS seems unlikely due to the diversity of practices and models.

Dennig @cholla, Dan Dorner, and Johannes Britz agreed that most LIS programs in
the world practiced some type of quality assurance, and the most common method was
formePassessment by state authorities. They reported three dominant methods of QA,
supetvision by (1) professional associations and government regulating authorities, (2)
government and universities, and (3) only professional organizations. They concluded
that quality control in academic programs existed with variations in assessment and
evaluation at international, regional, and institutional levels. However, they agreed that
professional associations in most developing countries were weak and ineffective, and
had limited influence or control over professional LIS education.

Anna Maria Tammaro proposed a model of quality assurance while working on
behalf of IFLA’s Education and Training Division.”? She applied this model in an in-
ternational survey and reported that most countries employed some method of QA;
the most commonly used was assessment by a government or nongovernment funded
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agency. Accreditation by professional organization was predominant in North America,
while the government agency model was strongest in Europe. In other articles, Tammaro
identified the major trends and issues of quality assurance in LIS schools by measuring
performance indicators and the impact of the Bologna Declaration, under which European
countries pledged to work toward reciprocity in their education systems. She found major
gaps in the quality of process, educational activities, and learning outcomes measures.'®
Shaheen Majid, Abdus Sattar Chaudhry, Schubert Foo, and Elizabeth Logan carried
outa questionnaire survey of LIS schools in Southeast Asia to explore perceptions regard-
ing regional accreditation. Twelve of 14 schools surveyed in Thailand, the Philippines,
Singapore, and Malaysia agreed to develop an accreditation system for LIS degrees-iin
the region. They also outlined a model for the development and implementation.of ac-
creditation under the auspices of the Congress of Southeast Asian Librarians (CONSAL).™
In another study, Christopher Khoo, Majid, and Chaudhry examined the issuésinvolved
in developing accreditation standards and procedures for educational programs in
Southeast Asia. They concluded that dialogue with different parties, self;évaluation, and
documentation were beneficial aspects of the accreditation process. They also proposed
a model for regional accreditation and identified steps needed%t¢-develop the system.'®
Sajjad Rehman explored the possibility of a regional agtreditation agency for LIS
programs in the Gulf Cooperation Council (GCC). He invgstigated the status and qual-
ity assurance strategies of eight LIS programs in the-§t% member nations of the GCC
(Saudi Arabia, the United Arab Emirates, Kuwait~Qatar, Oman, and Bahrain). The
study favored an accreditation system by a regional body such as the Special Libraries
Association Arabian Gulf Chapter.'®
The issue of quality assurance has @also produced a considerable amount of LIS
literature in Asian countries such as Inidi@and Pakistan. India has established an autono-
mous body, the National Assessment'and Accreditation Council, for quality assurance
in higher education. However,.its performance has not been considered satisfactory.”
Various authors, including Fiishanjit Kaur, Sanghamitra Pradhan, and Juran Krishna
Sarkhel, have identified internal QA and accreditation by an external agency as critical
needs.'® Kanwal Amegri-¢onducted a survey to identify the challenges of LIS education
in Pakistan, India,-S#i Lanka, and Bangladesh. Forty-six faculty members reported a
number of comrion challenges faced by these countries, including quality assurance.'
In anothéarticle, Ameen identified the basic issues of quality assurance in eight
LIS departinents in Pakistan through a multi-method approach and concluded that the
situatioxis not satisfactory. She called for concrete efforts to ensure the availability of
quatity*education programs.?® Midrar Ullah and Khalid Mahmood proposed a statu-
tory professional body, the Pakistan Library and Information Council, and drafted an
implementation document in 2011.» Apparently, however, no further development
happened. Moreover, the last decade witnessed an increased number of LIS schools and
level of programs in Pakistan. It is thus important to identify the current status of LIS
education programs regarding their faculty, students, curriculum, and infrastructural
resources, and to explore the challenges of imparting high quality LIS education. This
study is an effort to fill this gap.
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Research Objectives
The following are the research objectives of this study:

1. To identify the status of Pakistani LIS programs regarding their academic offer-
ings, student enrollment, faculty strength, infrastructural resources, and physical
facilities.

2. To identify the practices of assessment prevalent in Pakistani LIS programs.

3. To explore the perceptions of Pakistani LIS faculty members regarding accredita-
tion of LIS programs.

Research Methods

Multiple approaches were employed for the collection of data. First, .acqtiestionnaire
was designed with the following sections: profile of LIS programs (iriluding nomen-
clature, degrees offered, commencing year of the programs, studentenrollment, faculty
strength, and physical and infrastructural resources); program exfaluation practices; and
perceptions of heads of departments for accreditation of therr program offerings. The
questionnaire was sent to LIS experts for content validity;and was revised in light of
their comments. The questionnaires were then mailed-ioheads of LIS departments, and
the data were analyzed using SPSS software for statistical analysis.

Second, an interview guide was developed(tovering the role of HEC for quality
assurance, perceptions of faculty membersabdut accreditation of LIS programs, and
the role of national associations. Faculty rm@mbers from a pool of professors, associate
professors, and assistant professors wereliriterviewed. Senior faculty members were pur-
posely selected because this group-terds to be “information rich,” seasoned, and aware
of quality assurance issues. Facecto-face and telephone interviews were conducted with
17 faculty members of eight LiS\departments with their prior consent. Three respondents
were from the University of Peshawar, while five from the University of the Punjab were
interviewed. Atleast two respondents were included from each of the three departments
at the Universities ¢f;Karachi and Baluchistan and Islamia University of Bahawalpur.
One faculty member from each of the remaining three departments—Allama Igbal Open
University, theUniversity of Sargodha, and Sarhad University of Science and Information
Technology—was contacted. Faculty members from one department never responded
despite@nultiple requests. Initially, faculty members were contacted through telephone
to géytheir consent and set a time for the interview. After that, an invitation letter and
istterview guide were sent via e-mail to those who agreed to participate. The participants
were provided with a choice to speak in English or Urdu or bilingually (both English
and Urdu) to avoid language barriers from becoming a distraction. Interviews were
recorded and transcribed. Qualitative data were analyzed using the thematic analysis
approach to identify common themes. After reading the interview guide and each in-
terview transcript several times, a list of codes or code sheet was developed. The codes
developed from the interview guide, and the first few interviews worked as a baseline
for the remaining interview transcripts. Additional codes that emerged inductively from
the data were added as needed. The quantitative and qualitative findings were merged,
and they are presented in the following section.
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Findings
Profile of LIS Schools

Table 1 shows the profile of nine LIS departments and their academic offerings in Paki-
stan. The departments at the Universities of Bahawalpur, Sargodha, and Sindh offer

BS, master’s, MPhil, and PhD degrees.

The master’s degree is the main The LIS department at University of
focus of LIS education in Pakistan,
and all the departments consistenﬂy of Science and Information Technolog
offer this course of study.

the Punjab provides three programs (all
except the BS), and Sarhad University

has two programs (master’s and MPhil).
The remaining four departments offer

only a master’s level program. The
master’s degree is the main focus of LIS education in Pakistan, and all the:departments
consistently offer this course of study.

The LIS master’s program founded at the University of Karachi 1rt 1962 is the oldest
in Pakistan. Twelve years later, a second master’s program staifed at the University of
the Punjab in 1974.%2 After a decade, three more master’s preérams were started in 1984
at the University of Balochistan in Quetta and the Universities of Peshawar and Baha-
walpur. Allama Igbal Open University in Islamabad staitéd its master’s program in 1985
through a distance learning program. The LIS mastet’s programs at the University of
Sargodha and Sarhad University of Science and Information Technology are more recent.

Pakistan’s first four-year BS program inp!l\IS was inaugurated at the University of
Karachi in 2009, but it closed formally in 2813 due to a lack of prepared students. During
the interview, a faculty member at th&riversity explained, “This profession demands
serious and mature students, and glir'experience of attracting such students at BS level
was a failure. Consequently, thé, program was shut down.” Other BS programs were
started at the University of Baikawalpur (2010), the University of Sargodha (2011), and
the University of Sindh, Jarsshoro (2014). The University of Bahawalpur suspended its
BS program in 2014 dugetbd a lack of students seeking admission. However, the Universi-
ties of Sargodha andSindh continue to admit students, with an intake of 50 students per
year since 2011, Ait these departments offer BS and master’s programs simultaneously.
Students ofteritake general and introductory courses during the first two years and later
join the regular master’s program.

Fivésdepartments currently offer MPhil programs in Pakistan. The University of
Karachi was the first to offer a thesis-based traditional PhD program, in 1967.2 The
University of the Punjab was the second to begin its doctoral program, hiring three
faculty members in 1999. Syed Jalaluddin Haider and Khalid Mahmood presented a
detailed historical account of research programs (MPhil and PhD) in Pakistan. They
claimed that the second PhD program started in 1985 at the University of Bahawalpur,
while the University of the Punjab and the University of Sindh, Jamshoro commenced
their programs in 1999 and 2001, respectively. (The discrepancy may be attributed to
the later suspension of programs at the Universities of Bahawalpur and Sindh; respon-
dents likely preferred to mention only the latest programs). Haider and Mahmood also
reported that these programs were traditional in nature and designed on the British
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system, wherein research is primarily based on thesis submission. The University of
the Punjab played a leading role in commencing a formal MPhil leading to a PhD with
coursework plus a thesis based on the American pattern in 2005. It is considered the first
program of its kind in the country according to HEC requirements.* The departments
at the University of Bahawalpur and the University of Sindh, Jamshoro began to offer
MPhil programs following the HEC pattern in 2007. Two more programs were intro-
duced at the University of Sargodha and Sarhad University of Science and Information
Technology in 2011 and 2013, respectively. Over seven years (2007 to 2014), three more
PhD programs began. During interviews, faculty members from three other institutions
shared that they planned to offer MPhil programs in their respective departments after
fulfilling procedural requirements. The data collected showed that research programis
were gaining momentum.

Faculty

Table 2 reflects LIS faculty strength overall in the country and in indivigiual departments
at different ranks. Only 49 faculty members work in the nine depaitments surveyed for
this study. Most departments have few senior faculty, as only two professors and five
associate professors teach in all the programs combined, mst at the University of the
Punjab. However, the situation was better in the case @fassistant professors (25) and
lecturers (17).

Students

Data collected regarding students shows that the master’s programs had the largest
number of students (1,107). The range @f students in an individual department varied
from 55 to 500. The largest number cf students at any one institution (500) were enrolled
in the Allama Igbal Open University master’s program, followed by the University of
Bahawalpur with 117 (see TaKl¢ 3). The Allama Igbal Open University program is dis-
tance learning-based, and tutors are generally assigned in every region of the country.
Other questions related 0 the number of regions, students, and assigned tutors were
asked during the intekview with the Allama Iqbal Open University faculty member, who
reported that théunaster’s program was offered in almost 12 regions of the country. One
tutor was nor@ally assigned for 50 students. The number of admissions was based on
the numbet of applicants; hence, enrollments varied from year to year. However, nearly
500 stugerits are admitted each year. The BS program was offered at three departments
and-had an enrollment of 231 students. MPhil (76) and PhD (43) programs, offered at
five'departments, had fewer student enrollments than the seats available. This might
be due to a lack of competent and eligible students interested in higher degrees. Among
on-campus programs, the University of Sindh, Jamshoro had the largest overall student
enrollment (199), followed by the Universities of Sargodha and Bahawalpur.

A comparison of student enrollments and available faculty members depicts a
student-teacher ratio in some departments which is of concern. Two departments had
a ratio exceeding 60:1, while two others had ratios of 50:1 and 40:1 each. The HEC cri-
terion for student-teacher ratio in subjects other than science is 30:1, while at least six
full-time faculty members (of whom five must hold a PhD) per department are required.
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Table 4.

Infrastructure and facilities of LIS programs in Pakistan

Infrastructure Number of universities

Internet

Local area networking

Computer lab for students

Departmental library or reference/seminar library
Wi-Fi

Alumni association

B U1 NNy o o o

Separate department building
Classroom facilities Number of universities
Multimedia
Whiteboard
Internet connection

Sound system

= U1 N O Q

Temperature control system

A shortage of faculty members means that these departments fail to meet HEC criteria
regarding student-teacher ratios. In fgur departments, the ratio was from 13:1 to 17:1.
Only one department had a ratio 05:8:1.

Physical Facilities and Infrastructural Resources

Table 4 presents data related to physical and infrastructural resources. All departments
mentioned Internet gvailability along with local area networking. They also had visibility

on their respective’ universities’ websites
but did not have their own sites. Seven  Most LIS departments did not

departments-mentioned the availability of . .
Wi-Fi. The same number also had their own have their own blllldlng and

librar§~along with the university’s central instead occupied space in the

of-main li f . . .
Qgmatin library . central or main library of their
Five departments claimed to have an

alumni association, but faculty members ~parent universities or conducted

disclosed that most were inactive or dor- classes in other departments’
mant. Most LIS departments did not have o1 qs
buildings

their own building and instead occupied

space in the central or main library of their
parent universities or conducted classes in other departments’ buildings. All nine depart-
ments had whiteboard and multimedia capability in their classrooms, while seven had
Internet available in the classrooms. However, sound systems and temperature control
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existed in only five and four departments, respectively. This demonstrates that facilities
upgrades are necessary to make the classroom environment conducive for learning.

A mixed response was also noted during the qualitative phase of the survey. A
majority of the respondents reported a shortage of human, financial, physical, and
technological resources. Newly established departments generally suffered more in this
respect than did established programs.

Practices for Quality Assurance

This section presents the analysis of data collected on the evaluation practices of LIS
programs in the country. It also presents the preferences of faculty members for an ap-
propriate body for accrediting LIS programs.

Program Assessment

The purpose of this question was to identify the program assessmefit/practices of the
departments. Assessment is the systematic process of gathering, feviewing, and using
important data and information from multiple and diverse setirces about academic
programs for evaluation purposes. Three modes of assessment were identified: “alumni
academic programs evaluation,” “self-study,” and “self-dssessment” by the university’s
Quality Enhancement Cell established by HEC.

First, respondents were asked about alumni eviluation. Only two departments con-
ducted formal alumni evaluation of their acadeimic programs annually, while the other
three received feedback from alumni inform@jiy. Further inquiries were made about the
use of data generated during the alumni(évaluation report. The feedback received was
usually used for revising and updating course content and delivery methods. Sometimes,
it was also helpful in improving coystiltancy and advisory services and other department
facilities. Three departments plaiined to initiate this activity in the future.

Only one department hdd tonducted a self-study at the time of data collection. The
departments themselves did little to assess their own quality and performance. The next
question asked was alspiit self-assessment by the Quality Enhancement Cell as required
by the HEC. The gommission characterized self-assessment as “an important tool for
academic quality assurance and provides feedback for faculty and administration to
initiate actiof plans for improvement.” HEC has also developed objectives, procedures,
and standards for self-assessment. Eight of nine departments mentioned a Quality En-
hancement Cell that conducted internal evaluations of their programs annually.

Hurther aspects of academic life related to self-assessment were investigated. The
curriculum, faculty, strategic planning, students, instructional resources, and institutional
support were mentioned by all respondents.

During interviews, all the participants confirmed the use of Quality Enhancement
Cells in their respective universities, regularly collecting data about academics, students,
curriculum, and infrastructure after every semester. Generally, academics were satisfied
with the functioning of the cells and considered their establishment a positive move
toward maintaining and improving quality educational programs. A few participants
indicated some loopholes in the use of Quality Enhancement Cells. They thought that
the QEC program was in its infancy but hoped that with time, things would improve.
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One respondent said, “QEC is working but it needs some serious improvements in
certain criteria. For example, [the same criterion] is not appropriate for all disciplines,
courses and programs level such as BS, master, MPhil, and PhD.” Respondents sug-
gested that separate criteria
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should be designed consider-

ing the diverse nature of the DUring interviews, all the participants con-

disciplines, courses, and pro-  firmed the use of Quality Enhancement Cells

grams. Some advised better

orientation to students and . .
proper training for faculty in ~ collecting data about academics, students;

weak areas after evaluation.  cyrriculum, and infrastructure after every
Rewards and incentives were
semester.

in their respective universities, regularly

also advocated.

Accreditation of LIS Programs

Accreditation of LIS educational institutions is practiced in the deveeloped world and con-
sidered desirable to maintain quality. In Pakistan, there are no'accreditation agencies to

evaluate LIS programs. Therefore, the respondents %

were asked to select which agency they considered  YfvPakistan, there are no
more appropriate for accrediting LIS programs; accreditation agencies to
The majority of heads of departments regarded

HEC as the most appropriate forum, followed by evaluate LIS programs.

an international professional agency such'as IFLA
or ALA. The national professional assdciation in Pakistan was the least considered op-
tion, possibly due to the weak stateof national professional associations in the country.

Interview data revealed that &i! the respondents favored accreditation and considered
it necessary for improving thequality of academic programs, attracting students, and
enhancing quality. They vitwed it as a noncontroversial issue; as one said, “It [accredita-
tion] must be there torensure quality: no second opinion regarding this.”

The respondentd were also asked about the role of national associations in this
regard. The majpzity of the interviewees were not satisfied with the performance of the
national professional body, the Pakistan Library Association (PLA). They rejected it as an
accreditingagency due to its weak social, political, and professional status. Some called
it “dead” or “dormant,” with one respondent saying, “Unfortunately, national associa-
tion(y dead,” and another commenting, “PLA is not socially, politically and financially
stfong. It can’t deliver like ALA, IFLA or other international associations.” Instead, the
interviewees (n = 15) emphasized the formation of an autonomous accreditation body
or council for accrediting LIS programs like those of other professions in the country,
such as nursing, engineering, and law. One respondent said:

For accreditation, my proposal is the establishment of a council as an accredited body.
The establishment of council by Government or Parliament has more power to regularize
the issue [accreditation]. We should talk to HEC to have deeper insight in making this
council. Council usually has more power than that of association as it is enacted by law.



250

Quality Assurance and LIS Programs in Pakistan: Practices and Prospects

Another stated, “Council as an accrediting body will assess all the resources in terms
of physical infrastructure, faculty, and curriculum.” Some participants thought that the
council should be formed under HEC as other accreditation agencies, for example, the
Pakistan Engineering Council, had been.

Discussion

LIS as a profession and discipline is constantly evolving, expanding, and encompassing
changes across the globe, and Pakistan is no exception. The quantitative results showed
an increase in the number of departments and the expansion and growth of Pakistar(i
LIS programs during the last decade. The departments at the University of the Punjab
and the University of Karachi have played leading roles in initiating academic programs.
The University of the Punjab has a historic edge, offering the first training program in
1915 and then a formal MPhil leading to a PhD in 2005 as per HEC requitements. The
program at the University of Karachi was the first in the country to offer a master’s, a
traditional thesis-based PhD, and a four-year BS program. Nevertheless, the two-year
master’s program is predominant in Pakistan. These findingslign with international
trends.

The four-year BS programs were initiated at the ingistence of HEC and were not
successful until recently. Among four BS programs, twawere suspended due to a lack
of students. However, research programs gained pépularity in the country as five de-
partments offered LIS research programs (MPhihand PhD), and the other four planned
to begin these types of programs. Except fortie University of Karachi, others followed
HEC criteria based on the American pattern (coursework plus thesis). The University
of Karachi PhD program is designed ofthe British system, primarily based on a thesis
submission.

Internationally, LIS educatiort is moving toward the broad-based information
landscape. Some schools haye \drépped the word “library” from their names altogether
and focused on “information.” Similarly, the majority of Pakistani LIS programs use

and associate;professors, indicates that

the nomenclature of “Library

Lack of faculty, particularly professors and Information Science” except

at the University of the Punjab.
The department there changed

Pakistani LIS programs face an academic its name from “Library & Infor-

leaderskip crisis and have less visibility =~ mation Science” to “Information

Management.” The courses were

in their respective universities. thoroughly revised, but much

5" more needs to be done.” The de-

partment at the University of Sindh, Jamshoro included the words “Archives Studies” in
its nomenclature. However, a review of course titles and content on its website showed
little or no focus on archives management in either the BS or master’s program except
one elective course in the field of archives.

Another point of concern is the high student-teacher ratio in LIS departments. The
intake is high; the number of available faculty is modest. The number of full-time regular
faculty members in the departments range from two to nine. Most LIS departments were



Amara Malik and Kanwal Ameen

below adequate levels in terms of senior positions. Lack of faculty, particularly profes-
sors and associate professors, indicates that Pakistani LIS programs face an academic
leadership crisis and have less visibility in their respective universities. LIS departments
in Pakistan have confronted the issue of poor student-teacher ratios and a shortage of
regular faculty for decades.” The consequences associated with inadequate faculty size
are numerous. It generally leads to teacher and administrator overload and makes it dif-
ficult to perform research. Implications for student learning outcomes, research programs,
and supervision of students are also mentioned by the respondents. Furthermore, they
noted that in some parts of the country, the large number of LIS graduates contributed
to high unemployment. LIS programs in Pakistan need to revise admission policies-and
recruit new faculty to strike a balance.

The availability of physical resources in terms of Internet, Wi-Fi connectitity, labo-
ratory and library facilities, and multimedia was adequate, but temperéizre control
systems, websites, and separate department buildings were deficient, Ataixed response
was also noted during the qualitative phase. Many respondents reporied a shortage of
human, financial, physical, and technological resources. The intensity of these problems
varied from department to department, and newly establistied’ departments reported
the greatest deficiencies. Previous studies also established,that Pakistani LIS programs
have faced scarcity of resources and financial constrainis:

In Pakistan, HEC is the focal regulatory authorityénd funding agency for universi-
ties. Both the internal and external quality assuretiée mechanisms of HEC (such as the
establishment of Quality Enhancement Cells(in universities) are effective for enhanc-
ing the quality of curriculum, teaching, pliysical resources, and IT infrastructure. Both
quantitative and qualitative findings acknewledged the positive role of HEC in ensuring
quality higher education in general?

Still, quantitative and qualjtative data reveal the need for formal accreditation.
Indeed, accreditation might be\considered critical for ensuring the quality of academic
programs. Though HEC prgwides policy guidelines, norms, standards, and quality as-
surance mechanisms for‘Kigher education, an accreditation agency seems essential to
normalize quality académic programs. HEC accredits the institution as a whole and lacks
a way to regulatetiie initiation of

new programs and departments
within aceftedited institutions.
In certeit instances, universities agenCy has SCI'iOllSlY affected the quality

appeated to officially fulfill all and standards of LIS programs.
HEC requirements but actually

...the absence of a national accreditation

did not meet them. Furthermore,

HEC criteria seem more applicable for establishing a new university, not new depart-
ments within an existing university. In these circumstances, the absence of a national
accreditation agency has seriously affected the quality and standards of LIS programs.
The departments are established without meeting minimum academic standards in
terms of permanent faculty members, physical facilities, and IT infrastructure. That may
explain the repeated opening and closing of Pakistani LIS departments and programs.
Sajjad Ahmad and Khalid Mahmood reported 13 LIS departments during 2000 to 2009.
However, only nine are well-established and regularly offer courses of study.
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HEC and international professional associations and agencies were the forums pre-
ferred by heads of departments for accreditation of Pakistani LIS academic programs,
while faculty interviews called for establishing a council under HEC. The Pakistan Library
Association was the least considered option by both groups due to its weak political,
social, and structural condition. The association was established in 1956 but remained
ineffective in determining quality standards and future directions of LIS education and
the profession in general. Other studies have also reported its weak position. This situ-
ation is like that in other developing countries in Asia and Africa.?

Conclusion

The quality of LIS education has become a global phenomenon, and much literature
has appeared on the topic during the last two decades. The present studyyased on
both quantitative and qualitative approaches, analyzed the academic aspects of nine
LIS departments, including academic offerings, student enrollment, faculty strength,
infrastructure, and program assessment. The findings pointed te’ various human,
physical, procedural, and behavioral issues that hinder the délivery of quality educa-
tion. The issues regarding quality assurance are similar to_those of other countries in
the region. Furthermore, the study also focused on currentquality assurance practices
and the desirability of accreditation for LIS education programs. Further studies should
be conducted involving various stakeholders, such &9 professionals, HEC, and national
and international associations, to develop a quaiity assurance model and accreditation
system for LIS education in Pakistan.
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